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BY
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This project provides a reading resource for teachers of seventh and
eighth grade reading skills program students. A series of lessons were
designed to accompany daily teacher oral reading from a novel selected to
match students' reading interest and listening level. The lessons
incorportated strategies to increase students' comprehension of readings
emphasizing motivation to encourage future reading .

IV

TABLE OF CONTENTS
Page
Chapter
1.

2.

Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1

Statement of the Problem . . . . . . . . . . . . . . . . . . . . . . . .

2

Purpose of the Project . . . . . . . . . . . . . . . . . . . . . . . . . . .

2

Need for the Project . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

3

Scope of the Project . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

3

Definition of Terms . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

4

Overview of the Project . . . . . . . . . . . . . . . . . . . . . . . . . .

6

Review of the Literature . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

8

Read Aloud . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

8

Comprehension of Reading . . . . . . . . . . . . . . . . . . . . . . . . 11
Vocabulary/Semantic Mapping . . . . . . . . . . . . . . . . . . 12
Story Mapping/Frames . . . . . . . . . . . . . . . . . . . . . . . . . 15
Visual/Mental Imagery . . . . . . . . . . . . . . . . . . . . . . . . . 17
Questioning . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 18
Learning Logs . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 21
Motivation . ... ... ............. . ............... 22
V

Page
Summary ....................................... 23

3.

Methodology if the Project ............................. 26
Purpose ......................................... 26
Procedure . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 26
Lesson Design ........................................ 27
Motivation Components . . . . . . . . . . . . . . . . . . . . . . . . . . . 27
Comprehension Component . . . . . . . . . . . . . . . . . . . . . . . . 28
Summary . ........................................... 32

Dogsong

4.

A Study Unit for

5.

Summary . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 34

by Gary Paulsen . . . . . . . . . . . . .

1-29

Discussion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 34
Reccomendations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 36
References . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 39
Appendix A . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 46
Appendix 8 ........ . ............ . ............................... 48
Appendix C . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 60
Appendix D . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 69

vi

Chapter 1
Introduction
Teachers who work with students who have significant delays in
reading face difficult decisions regarding curriculum. Areas of concern
include: 1) selection of materials which are of interest to the students, 2)
skills taught in conjunction with material read to improve comprehension,
3) methods used to motivate participation, 4) encouragement of future
independent reading, and 5) compliance with the students' Individual
Education Plan (IEP).
There are a wide variety of methods used to teach reading
comprehension. These include but are not limited to basal readers, direct
instruction series, whole language approach, computer programs, skills
development programs, and literature.
The focus of this project, however, is the use of lessons that include
literature, specifically a novel read aloud to students, and teacher generated lessons that increase motivation to read and teach strategies to
increase comprehension. These lessons accompany the reading and are
designed to motivate students to respond to what is read aloud and to
learn comprehension strategies including: semantic mapping, mental
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imagery, story mapping, question-answer relationships and use of learning
logs that can be used to aid comprehension and response of future
independent reading.
Statement of the Problem
Many students with significant reading delays (two to four years) at
the middle school level are not able to read silently and comprehend
novels at their interest level. Boodt (1984) stated that students in
remedial reading classes were provided little opportunity for discussing
or responding to stories, books, or poems. Reflecting upon what was read
was reserved for those who had mastered the mechanics of reading.

Thus

teachers who work with resource room readers can teach skills to
facilitate growth in comprehension and response to literature read to
them.
Purpose of the Project
The purpose of this project was to provide a unit of lessons to be
used in conjunction with a novel read aloud to resource room students. The
lessons were designed to increase reading motivation and reflection as
well as develop skills in comprehending and responding to literature.
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Need for the Project
While teachers whose students perform at average or higher level
have recently come to appreciate their own influence in guiding students'
responses to literature, teachers of disabled readers rarely take
advantage of this influence (lndrisano & Paratore, 1992). According to
Boodt (1984) students who become critical listeners of literature
experience more enjoyment from it. Students need to be exposed to
literature and be given the means by which to respond to literature before
they can enjoy it independently.
Scope of the Project
The novel selected for use in this project was Dogsong by Gary
Paulsen (1985). This novel was selected after applying three criteria: 1)
This novel, an adventure, was rated as a preferred genre based upon a
reading interest survey administered to students (Appendix A).

2) The

novel was rated using the Fry Readability Scale at a grade level of 6.3.
This was the listening level of the students as assessed by

The Ekwall

Reading Inventory (1986). 3) The novel received the Newbery Honor Award,
a major childrens' literature award which insured acknowledged literary
merit.
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A lesson which incorporated at least one of May's (1994) principles
of motivation and at least one strategy to improve comprehension, as
listed above, was developed for each chapter of the novel.

Definition of Terms
Ekwall Reading Inventory.

A reading level assessment instrument which

determines independent, instructional and frustration reading levels for
oral, silent and listening skills for students reading from the preprimer
through the ninth grade reading level.
Fry Readability Scale. An instrument used to measure grade level of
reading material. Three random 100 word passages are selected from the
reading material. The average number of sentences and syllables are
calculated per passage. These averages are then used to find the
approximate grade level of the material.
lodiyidual Educational Piao (IEP). A legal document outlining the projected
learning goals and objectives for a twelve month period. The IEP is
created cooperatively for a special education student by the special
education teacher, a school district member authorized to commit
educational funds, the student's parent or a surrogate and sometimes the
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student.

Literature. Writing in prose or verse of an imaginative or critical
character, having quality of form and deemed of permanent value (Barrow
& Milburn, 1986).

Motjyatjon. Describes the impetus and drive of a person toward purposeful
behavior (Roebeck and Wallace, 1990).
Read aloud. Teacher reads aloud daily excerpts from the selected novel.
Reading is done to elicit responses and to make the novel come to life
through use of voice tone, volume, and inflection, as well as eye contact,
timing, and overall oral interpretation .

Reading comprehension. Defined by Bartoli and Botel (1988):
Reading comprehension is a process that involves the orchestration
of the reader's prior experiences and knowledge about the world and
about language. It involves such interrelated strategies as
predicting, questioning, summarizing, determining meaning of
vocabulary in context, monitoring ones own comprehension and
reflecting. The process also involves such affective factors as
motivation, ownership, purpose, and self-esteem. It takes place in
and is governed by a specific context, and it is dependent on social
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interaction. They are not isolable, measurable subfactors. They are
wholistic processes for constructing meaning. (p. 186)

Resource room reading students. Students who exhibit significant delays
in reading abilities are referred for extra instruction in reading. Students
qualify for this program if previous teachers, and the school's Multi
Disciplinary Team have determined that their reading levels are two to
four years behind grade level, and all students have further been
determined to have learning disabilities (LO).

Readjng Skills Program. The name of the school's program in which
resource room students receive reading instruction fifty minutes per day.
Student placement in the program is based on previous teacher
recommendation, Multi Disciplinary Team review of each student's records
as they enter middle school, and at their annual Individual Educational
Plan (IEP) meeting.
Overview of the Project
This chapter concludes with the following overview of the
remainder of this project.
Chapter two contains a review of related research in regard to the
benefits of reading aloud to children, strategies to increase
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comprehension and motivation.
Chapter three is a description strategies used in lessons developed
for the project.
Chapter four is the study unit written for Dogsong. The unit is
presented with separate pagination from the remainder of this paper.

The

unit includes sixteen lessons and is accompanied by four appendices which
provide teacher and student materials for use with the lessons.
Chapter five concludes this project with a summary, discussion and
recommendations for further consideration.

Chapter 2
Review of the Literature
Lessons designed for this project incorporate the use of reading
literature aloud to students, strategies to help increase comprehension of
what was heard, and principles to increase motivation of students. The
following is a literature review of each of these three components as they
pertain to the project.

Read Aloud
Many researchers have documented the benefits of reading aloud to
children. "The child who reads (or listens to) a variety of rich and complex
materials benefits from a range of linguistic inputs that is unavailable to
the non-literary child." (Chomsky, 1972, p. 23). Children who had been read
to outscored children in the control classes on measures of decoding,
reading comprehension, and active use of language (Feitelson, Kita &
Goldstein, 1986).
Porter (1970, cited in McCormick, 1977)found that
reading aloud to fourth, fifth and sixth graders affected their reading
interests as well as their comprehension achievement.
Fourth graders who heard stories on tape and were at the
8
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lower extremes of reading achievement showed the most growth on
comprehension scores and total reading scores (Fearn 1971 ). Elley (1989)
found that for elementary students oral story reading constituted a
significant source of vocabulary aquisition whether or not reading is
accompanied by teacher explanation of word meaning .
Selection of material read aloud is an important factor in the
success of the program. Materials selected for reading aloud should be
linked to students' interests and experiences. According to Sancore
(1990), choices of materials to be read aloud will probably reflect a
number of factors, including the students' abilities and interests, the
teacher's flexibility, curricular demands, and time restraints.

Stories

read in a study by Elley (1989) showed that to derive new meaning from
context, persistent attention to the meaning of the stories is required .
Here, attention levels are greatest when they are aroused by such
variables as novelty, humor, conflict, suspense, incongruity, and vividness
according to Berlyne (1960).
Structure of the read aloud program is important. Two variables
were reported by McCormick (1977) as being keys to producing academic
achievement from oral reading programs. They were regularity of exposure
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and duration of the reading program. Sanacore (1990) stated that teachers
should read to students regularly and that reading to students is an
excellent strategy for motivating them to read. Cohen (1968) found that
"continued and regular listening to stories chosen for their emotional
appeal and ease of conceptualization facilitates listening, attention span,
narrative sense, recall of stretches of verbalization, and the recognition
of newly learned words as they appear in other contexts" (p. 217).
Research provides results that show student attitudes toward
reading are positively affected as a result of read aloud programs. Oberlin
and Shugarman (1989) report that middle school remedial and regular
readers develop positive reading attitudes when read to orally. "The
important thing to remember is that reading aloud is a vital activity for
reinforcing the joy of reading and that it is especially needed today since
many students are not reading on their own" (Sanacore, 1990, p. 416).
It is important according to Matthews (1987), at least in the
beginning, for the teacher to select and read aloud powerful passages that
provoke students to listen and respond to ideas presented. The way
students are taught to respond to literature will affect the way they read
literature long after instruction has ended (lndrisano & Paratore, 1992).
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Comprehension of Reading
Comprehension, gleaning meaning from what is read is a key
component of this project. Mason and Au (1986), stated that mature
readers engage in reading as an active search for meaning by monitoring
their own comprehension; while disabled readers often do not monitor
their own comprehension and frequently seem unaware that they are not
putting together information in a sensible way.
"Reading comprehension requires an active, attentive, and selective
reader who, to some extent, operates independently of the text to extract
meaning from it. Inadequate reading comprehension seems to imply being
somewhat of a slave to the actual printed word" (Golinkoff, 1976, p. 656).
Golinkoff stated further that his comparison of research on comprehension
of good and poor readers revealed that poor comprehenders seem to
possess less ability than good comprehenders to organize text.
Students need ongoing instruction in ways to improve
comprehension. Durkin (1978) stated that through classroom observation
of reading and social studies in grades three through six almost no
comprehension instruction was found.

After third grade the amount of

time spent on reading comprehension instruction appeared to decrease and
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written work increased.
Durkin (1978) stated that comprehension instruction would ideally
have transfer value.It could help students cope with connected text not
used in the instruction. This is possible Durkin (1978) contended when the
teacher does/says something in order to learn whether previous
instruction enables children to understand the meaning of connected text
not used in that instruction.
Comprehension instruction should include strategies which teach
students to gain meaning from what is read. Strategies used to teach
comprehension instruction included in this project are: 1) vocabulary
/semantic mapping, 2) mental imagery, 3) story mapping, 4) questionanswer relationships, and 5) learning logs. Each strategy is presented
through a review of related research.

Vocabulary/Semantic Mapping
Vocabulary words studied in this project were selected according to
principles to guide vocabulary instruction (Vacca, Vacca, & Gove, 1987).
The criteria included: 1) Key words - words that should be taught directly
because students must grasp these concepts to insure comprehension of
text. 2) Useful words - words considered to be of high relevancy and
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utility for students. These may have been previously encountered by
students but may have not been mastered.

3) Words of interest - words

presented in the text that are determined to be of high interest, having
unique origins or intense personal meaning for students. Words that
evoked these characteristics in the author were selected for the study.
Vocabulary instruction in this project incorporated methods
recently found to be effective by researchers. Gipe (1979) found that poor
readers in the fifth grade learned vocabulary words best when instruction
"includes using new words in sentences that provide examples of
appropriate usage of the new word within context of familiar events.
Associating new words with familiar synonyms was also supported." (p.
624). See vocabulary in Appendix B.
Beck and McKeown (1983) related that children who used words in
many ways produced a higher understanding of the words and
demonstrated more flexibility in using them.

Cohen (1968) found that the

slower children are in academic progress, the more difficult it is for them
to deal with words in isolation, unrelated to a totally meaningful
experience.

Vocabulary thus appears to be learned best by children in a

context of emotional as well as an intellectual meaning.
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Schema is a term coined by Bartlett (1932) which named the
preexisting knowledge structure we all have and add to when new
information is stored in the memory. Rumelhart (1982) called schemata
the building blocks of cognition. Neisser (1976) used the term schemata to
discribe how humans organize and store information using elaborate
networks of concepts, skills and procedures that we use to make sense of
new stimuli, events and situations.
Researchers (Pearson, 1985; Schwartz & Raphael, 1985) have
concluded that words are more easily learned if the new word has been
incorporated successfully into the student's existing schematic
framework.
Schemata has been shown by researchers to be an important part of
comprehension. Weaver (1994) stated:
The meaning of a sentence arises or develops by means of
transactions among words whose meanings are not identifiable
except in context, where context includes grammar, semantics, and
situations. It is the readers' and listeners' schemas - their
individual contexts - that enable them to make use of these other
kinds of context to comprehend language." (p. 18)
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For these reasons semantic mapping was used in this project to help
improve comprehension of new words and concepts.
"Semantic information reflects the background knowledge and
experiences, conceptual understandings, attitudes, values, skills and
procedures a reader brings to a reading situation." (Vacca, Vacca, & Gove,
1987, p. 11).
Semantic mapping or webbing shows readers and writers how to
organize important information. Semantic mapping provides a visual
display of how words are related to other words. A study by Sinatra, Stahl
Gemake and Berg (1984) showed that "semantic map organizations and
relationships suggested through connective links express nonverbally the
relationships of parts to the whole and the whole to the parts" (p. 22).
Hanf (1971) described semantic mapping as a technique of structuring
information in graphic form.

Hanf's procedure for semantic mapping was

used in this project.
Story Mapping/Frames
Story mapping was used in this project as a strategy to increase
comprehension. Basic elements of a story have been identified (Mandler &
Johnson, 1977; Thorndyke, 1977) and can be used in reading instruction.
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Making children aware of the predictability of a well developed story is
useful. Diagrams and flow charts have been used to visually show how
stories are organized. Pearson (1982) stated children as young as eight
could use a flow chart to represent a story. The value of diagramming
stories lies in the discussions conducted before, during, and after the
completion of the charts. The goal behind a discussion is to help students
become aware that the events of the story form a causal chain and in this
increase comprehension.
Fowler (1982) developed story frames or a sequence of spaces
hooked together by key language elements. Fowler stated that story
frames have been effective in helping remedial students organize
information in order to identify important ideas, analyze characters and
their problems, make comparisons, and summarize passage content. Story
frames are presented through direct teaching after discussing possible
responses. Students continue to complete the blanks in the frame and are
asked to think about how previous information recorded relates to the
next blank to be filled in.

Ideally, with practice students will be able to

independently complete story frames for a variety of material read. See
story frames in Appendix C.
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Visual/ Mental Imagery
Visual or mental imagery was used in this project as a strategy to
improve comprehension . Visual imagery has been shown to be an effective
strategy in facilitating disabled readers' comprehension (Chan, Cole, &
Morris, 1990; Clark, Deshler, Schumaker, Alley, & Warner, 1984). Use of
visual imagery proved to be an effective method in facilitating disabled
third grade readers' comprehension when pictorial representations of the
temporal-spatial sequence display of the reading text are also used.
It was noted that training and practice time are needed as well as
fading of support to promote internalization and generalization of this
strategy (Chan, Cole & Morris, 1990).
Clark, Deshler, Schumaker, Alley, and Warner (1984) concluded
learning disabled adolescents should be taught visual imagery along with
self-questioning. The results of the study showed that students applied
these strategies to materials written above their measured ability level.
Each strategy had to be specifically taught. The implementation of each
strategy is independent of the other. The results were promising but the
sample size was very small, only six students.
Pressley (1976) stated that visual imagery helped eight year olds

18
remember prose that they had read. Students had been given twenty
minutes of instruction in constructing mental images of progressively
longer passages and were shown examples of good images.
Steingart and Glock (1979) conducted two experiments with college
freshman the results of which indicated that instruction in mental
imagery improved not only recall but the ability to make more inferences
regarding text information.

These researchers concluded that one function

of imagery with concrete prose is the formation of unitized non-verbal
mnemonic representations. "This was thought to be due to the organizing
of text information into unitized figural representations whose elements
tended to be retrieved together during recall" (p. 81 ).
Mundell (1985) outlined a four stage procedure to teach visual
imagery that was used in this project as they were applied by Fredericks
(1986). The stages are to have students: 1) create images of concrete
objects, 2) visualize and recall familiar objects or scenes, 3) listen to
high imagery

stories that use common experience or knowledge,

4) create images as they read.

Ouestiooiog
Questioning was used in this project as a strategy to increase
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comprehension. Durkin (1978) stated that in regard to teacher
questions during her observations, rarely was anything done with wrong
answers other than to say they were wrong. Never did the children have to
prove or show why they thought their answer was correct. This use of
questions served only as an assessment and did not promote
comprehension, thinking or reasoning.
Another use of questioning is to ask literal recall questions. Guszak
(1967) found that over half of the questions asked by the teachers he
observed dealt with recall of facts.

Guszak concluded that:

"Conceivably, the expenditure of nearly seventy of a hundred
questions in the literal comprehension areas may be justified.
Unjustifiable, however, is the involvement of these-so called literal
comprehension questions with retirval of the trivial factual makeup
of stories" (p. 233).
Guszak (1968) reported the importance of teachers going past the
recall level of questioning and including asking, "why" after a student
takes a position.
Hansen and Hubbard (1984) found that when disabled readers were
taught how to incorporate personal experience to answer inferential
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questions after reading they did as well as normal achieving students.
When children were involved in the process of generating questions
they were actively involved in comprehension (Singer, 1978). Beck and
McKeown (1981) stated that the organization of a story map can help make
questioning a part of improving comprehension. These researchers
reported, "Questions that follow the organization of the story map provide
guidance in comprehension by leading students to synthesize story
information and reconstruct the story as a unit" (p. 917). Beck and
McKeown (1981) stated the implication for instruction was for teachers
to promote comprehension through organization of questions to elicite
important information using the story map framework.
Pearson and Johnson (1978) created a question taxonomy. This
taxonomy resulted in a Question Answer Relationship strategy. The
creators proposed that questions should not be identified in isolation but
rather, in relation to both the text being read and the reader's background.
Raphael (1986) modified Pearson and Johnson's three question
categories. Text Explicit, where the answer can be located somewhere
within the text. Text Implicit, where the answer is found in more than one
place in the text. Script Implicit, where the answer is found within the
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experience of the student. These were later named for student use: Right
There, Think and Search, You and the Author, and On Your Own. Question
answer relationships (QARs) research (Raphael, 1982) suggested that the
value of QARs lies in the way it clarifies how students can approach the
task of reading texts and answering questions.

Raphael's QARs were used

in this project to help students answer and ask important questions about
the text.

Learning Logs
Learning Logs were used in this project as a strategy to improve
comprehension.

Nelms (1987) stated that consistent use of journals or

learning logs, can foster organized learning and reflection about one's
thoughts and understanding before, during and after silent reading.
Students, can communicate prior knowledge of a topic before reading. They
can also relate what was learned from the reading, provide summaries,
and record reflections and reponses.
Dialogue journals were another way students responded to what was
read. The teacher responded to each of the student's entries.

Quality of

teacher response was crucial to the effectiveness of this strategy.
Through the use of dialogue journals over one academic year Atwell
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(1987) stated that her eighth grade reluctant readers increased standard
achievement test scores by an average of almost twenty percentile points
and most stated they were reading daily for pleasure. Atwell encouraged
students to respond freely to readings and, at times, in addition, asked for
specific responses.

Motivation
Teaching requires many skills, not the least of which is the ability
to motivate students to learn. Roebeck and Wallace (1990, p. 38) define
motivation as "the psychological power behind a goal-oriented action".
They stated that motivation is the term used to describe the impetus and
drive of a person toward purposeful behavior. Cummings, Nelson and Shaw
(1980) stated that motivation refers to the focus, attention, or
persistence of student behavior.
"Only when the learners attribute successful comprehension to their
own effort at generating relations among the text and knowledge or
experience will the instructor's actions enhance learning", stated
Wittrock (1984, p. 79). Motivation as an acquired behavior is based on the
individual's feeling of success in making an effort to understand the world
(Roebeck & Wallace 1990).
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Each lesson in this project includes one or more of May's (1994)
principles of motivation. To motivate the teacher must:
1. care for children's basic needs
2. teach to the appropriate level of difficulty
3. provide frequent and specific feedback
4. use novelty in the learning experience
5. teach and learn to mastery
6. provide massed practice followed by distributed practice
7. get every one involved in each step along the way
8. help positive transfer occur
Summary
The research supports the practice of reading orally to students.
Reading orally can promote comprehension, the ability to respond to what
is read and to motivate further reading. Benefits include growth in
decoding, comprehension, active language use, vocabulary acquisition, and
reading interest.
Teaching comprehension skills is a neglected aspect of reading for
older students. Comprehension according to Golinkof (1976) is gaining
meaning by going through larger stretches (more than one word) of text.
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Golinkof has also found that poor readers are less able to gain meaning
through text organization. Durkin (1978) stated it is important that
comprehension strategies be taught. Five strategies to teach
comprehension skills are presented in the project lessons.
1. vocabulary/semantic mapping
2. story mapping
3. visual/mental imagery
4. questoning
5. learning logs
Motivation to read is an area of concern for poor readers.

Educators

Roebeck & Wallace (1990) and Wittrock (1984) agree that motivation is
contingent on feeling successful. Students who experience success are
those who continue to strive.

May's (1994) eight principles of motivation

are incorporated into the project lessons. They are:
1.

care for children's basic needs

2.

teach to the appropriate level of difficulty

3.

provide frequent and specific feedback

4.

use novelty in the learning experience

5. teach and learn to mastery
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6.

provide massed practice followed by distributed practice

7. get evey one involved in each step along the way
8.

help positive transfer occur

This project was designed to provide instruction using strategies to
aid in comprehension which can later be generalized to other material
students read. Oral presentation of a novel chosen on the basis of student
interest and listening level along with improved comprehension skills
increases motivation of students to read.

Chapter 3
Methodology of Project
By reading aloud to resource room students the teacher makes novels
written at their listening level available to them. This project provides a
unit of lessons that accompanies the oral readings.

Purpose
To make literature of interest available to resource room students
teachers have the option of reading it aloud. Readings paired with well
designed lessons can improve comprehension and increase motivation.

Procedure
There were seven boys and one girl involved in the project. Students
were seventh and eighth graders attending Kellogg Middle School in the
Shoreline School District in Seattle. Every student had learning
disabilities and a reading level from two to four years behind grade level.
All students were enrolled in the Reading Skills Program.
Book selection was important to the success of this project. The
selection of the book to be read aloud was dependent upon three criteria:
a) The students were given a reading interest survey (Appendix A) at the
beginning of the school year. b) The students were assessed for their
26
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listening level during the first two weeks of the school year using the
Ekwall Reading Inventory (1986). c) All books considered were ones that
had received at least one of the following literary awards: the Newbery
Award, Young Reader's Choice Award, International Reading Association
"Children's Choice", Booklist "Editor's Choice" or American Library
Association "Notable Children's Books" (Ammon & Sherman, 1990).
Therefore the novel Dogsong by Gary Paulsen was selected because it fit
each criteria.
Lesson Design
This project consisted of one lesson designed for each chapter of the
book selected, Pogsong by Gary Paulsen. Lessons were designed as outlined
below .
Motivation Components
Each lesson in this project incorporated one or more of May's (1994)
principles of motivation. Principles considered were: caring for basic
needs, teaching to appropriate level, providing feedback, incorporating
novelty, providing varied practice, involving everyone, and helping positive
transfer.
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Comprehension Components
Strategies used in this project to teach comprehension were: a)
vocabulary/semantic mapping, b) story mapping, c) visual/mental imagery,
d) question answer relationships, and e) learning logs.

Each of the

strategies is outlined below as it was incorporated to be used in the
project with the novel Dogsong.
Vocabulary words to be taught were selected by the teacher.

A list

of sixty-three vocabulary words was generated (Appendix B) using the
principle of choosing a large percentage of words for teaching that
children will encounter while reading (Vacca, Vacca, & Gove, 1987).
Vocabulary instruction in this project included three strategies.
Students were given a list of vocabulary words for the chapter to be read.
The teacher or a student volunteer read the words. Students were asked to
listen to how the words were used in the reading they would hear (Gipe,
1979).

Students were given a list of synonyms or terms that convey the

meaning of each of these words in the chapter (Gipe, 1979).

Students

worked as a large group or with a partner to match the words.

Discussion

was directed toward asking why students made particular matches with
the terms, synomyms or definitions given. Students were asked
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independently to write sentences which put the word in the context of the
novel (Cohen, 1968; Gipe, 1979; Beck & Keown, 1983).
Semantic mapping was taught in this project to access students
prior knowledge to increase comprehension of new concepts presented.
The literary unit

Dogsong was introduced with a semantic mapping

activity. An overhead transparency was presented to students with the
word ESKIMO (Appendix C) printed in the center.

Students were asked to

brainstorm any words or ideas they could recall from what they knew or
remembered about the word. As words were generated the teacher
organized each by placing the words into categories (Pearson, 1985;
Schwartz & Raphael, 1985). Information was transferred to a large wall
chart labeled "What We Know".

After each chapter in the book was read

students added to the column on the chart labeled "What We Learned"
(Heller, 1986; Nelms, 1987).
Story mapping was taught in this project to make students aware of
the way stories are structured (Pearson, 1982; Mandler & Johnson, 1977;
Thorndyke, 1977; Steingart and Glock, 1979). A story map or flow chart
(Appendix C)

was introduced to students who worked as a group to chart a

familiar fairy tale with guidance of the teacher. Subsequently students
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were given outines of story maps/charts to complete as various chapters
of the novel were read. Discussion of the finished charts was lead by the
teacher, who encouraged students to share and defend their chart.
Other story frames (Fowler, 1982) (Appendix C) were introduced by
the teacher, students, then completed each chart for chapters as assigned.
Discussion of completed frames gave students a chance to again share and
support their work (Nelms, 1987).
Mental/visual imagery was taught in this project to increase
comprehension. Students were instructed how to generate images
according to Mundell (1985). First, students were taught to create images
of concrete objects and then compared their image with the actual object.
Next, students were asked to recall familiar object or scenes from
outside the classroom. Students were sometimes asked to draw a diagram
of their image. Students listened to high imagery stories and were asked
to make mental images as the story was told. Students at different points
in the story were asked to tell about the particular image they
constructed.

At the end of the story small student groups created

illustrations based on their images. Last, students created images as they
read. The last activity was incorporated after the

Dogsong project was
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completed in conjunction with students' silent reading of individually
selected novel determined to be at the student's independent reading level.
The question answer relationships (QRAs) (Raphael, 1984, &1986)
strategy was taught in this project to increase comprehension of reading
and to teach that questions relate to both the text and the student's
background and experience. The QAR procedure was introduced by
presenting an overhead (Appendix C) showing the four type of questions
that are asked. Type 1, where the answer is "right there" in the text.

Type

2, where the reader needs to "think and search" in more than one place in
the text for the answer. Type 3, where "you and the author" both contribute
to the answer. Type 4, where you the reader are "on your own" to answer.
These four types of questions represent questions at all levels from
literal recall to inferential and evaluative.

Students were introduced to

these question types. They were given examples of each and were asked to
answer each type. They were then asked to generate questions of each type
for several lessons.
Learning Logs were used to give students opportunities to write
summaries of what they heard in the oral readings. Responses were asked
of particular parts of some readings. Students were asked to include any
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questions they had concerning the material heard.

The teacher read

journals and responded to student entries to encourage further thought on
important ideas or points that may not have been clear to students after
the oral reading.
Summary
This project provided lessons designed to be used with a specific
novel read aloud by the teacher. Students were at the middle school level
with reading delays of two to four years. Lessons incorporate strategies
to improve the reader's ability to comprehend and respond to literature.
The lessons also provide motivation which taught students how to be
successful in responding to literature.
This project further provided structured procedures that could
increase students' interest in reading literature and may help each become
a lifelong reader.
At the completion of this project students chose a novel determined
to be at their independent reading level and completed similar
assignments in conjunction with silent reading of literature.

A Read Aloud
Study Unit for
Dogsong

by Gary Paulsen
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Lesson 1 Introduction
Strategies: Semantic Mapping
Teach to Appropriate Level

OBJECTIVE:
Prior to reading determine what students know about the Eskimo way of
life through brainstorming topics on a semantic map.
MATERIAL:
Transparency with heading:
ESKIMOS

PROCEDURE:
1. * Tell students you will be reading the novel Dogsong by Gary
Paulsen to them orally. Introduce it as a book about a fourteen year
old Eskimo boy. Introduce the transparency to students by stating
that first we will brainstorm information they already know about
Eskimos.
2.

Present transparency and record all responses students give.
Explain that what they know can be put into categories. Ask
what some would be. Explain that this activity can be used as a way
to organize what they know about a topic before reading. Suggest
additional categories to continue the activity.
3.

Read chapter one aloud to students.

*

Note: This activity will give an indication of each student's the level of
knowledge. This will determine the amount of supplemental
material to be included throughout the unit to insure all students
learn important components of the Eskimo lifestyle.
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Lesson 2

Chapter 1 ( Begin as soon as Lesson 1 is completed).

Summary: Russell is a fourteen year old Eskimo boy who is growing up
and feels uncomfortable with his way of life. He does not like the things
that have come from outside his village. His father suggests that he go
talk and learn from an old Eskimo in their village, Oogruk.
Strategies: Semantic Mapping
Frequent and Specific Feedback
Involve All Students
OBJECTIVES:
Students will state what they learned about the Eskimo way of life in
chapter one.
Students will discuss terms, synonyms or definitions for vocabulary list
for chapter one.
MATERIALS:
Butcher paper with columns labeled:
What We Know (will be completed)
What We Learned (Divide into Past, Present, Customs, and
Vocabulary)
Vocabulary Words Chapter 1 (Appendix B)
PROCEDURES:
1.

Put chart up on an easily accessible portion of the wall.

2.

Ask a student(s) to read what is written in the What We Know
column. Remind them it is the information they contributed.

3.

Ask students to contribute what they learned from chapter one on
the What We Learned portion of the chart and indicate to which
catagory it should be added. Be sure to choose students who
contributed the least in lesson one first.

4.

Pass out Vocabulary words for chapter one. Ask students to match
the words with the given terms, synonyms or definitions.
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Pogsong

Lesson 2 continued.

Then students use each word in a sentence. Use classroom discussion
to guide students through the list. Re-read sections of the
book to
aid in this activity.

)

4

cxxw,o
Lesson 3

Chapter 2

Summary: Oogruk welcomes Russell and seems to know more about why
he has come than Russell himself. Oogruk spends a great deal of time
telling Russell of the old ways and how they were lost, including the
songs. Everyone, everything had a song in the old days. Russell said he
would go back to the old ways.
Strategies: Semantic Mapping
Mental Imagery
Frequent and Specific Feedback
Caring for Basic Needs
Student Involvement
OBJECTIVES:
Students will state what they learned about the Eskimo way of life in
chapter two.
Students will use mental imagery to picture Oogruk's house.
Students will discuss traditional foods their family eat.
Students will match vocabulary words for chapter two with terms,
synonyms or definitions given.
MATERIALS:
Wall Chart
Whole allspice
Drawing paper
PROCEDURE:
1.

Same as lesson two, numbers 1-3.

2.

Ask students to close their eyes and think about the way their own
breakfast looked that morning. Tell them to get a mental picture of
how their breakfast looked before they ate it this morning. Give
students drawing paper and have them draw their breakfast.

3.

Re-read page 14, paragraphs two and three. Next have students
close their eyes and get a mental picture, or create a picture in their
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Dogsong Lesson 3 continued .
mind of how Oogruk's house looked.
of Oogruk sitting in his house.

Ask students to draw a picture

4.

Start by discussing the types of "special" or traditional foods you
have at home ie. Moi-ya-ka, a Finnish stew with whole allspice.
Open allspice container and have students smell and feel it. I will
explain how I learned to make it from my husband and his mother and
his grandmother who are all Finnish. I tell them it tasted strange at
first but now I like it. Ask students to tell class what traditional
foods they have at home and where they come from if they know.

5.

If any students do not have a traditional food item to share ask if
they have other family traditions for holidays, vacations, or
birthdays, that they can share.

6.

Pass out vocabulary words for chapter two and have students match
words to terms, synonyms, or definitions given. Discuss answers ..
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Lesson 4

Chapter 3

Summary: Russell takes Oogruk's sled and dogs out for the first time. He
hunted the old way and drove the sled using what Oogruk had told him. He
felt alive and part of a song came to him.
Strategies: Semantic Mapping
Question-Answer Relationship
Mental Imagery
Positive Transfer
Massed Practice
OBJECTIVES:
Students will be able to state the four types of question-answer
relationships.
Students will match vocabulary words for chapter three with synonyms,
terms or definitions.
Students will state what they have learned about the Eskimo way of life.
Students will independently write sentences for vocabulary words for
chapter three.
MATERIALS:
Question Answer Relationship transparency (Appendix C-7)
Wall Chart
Vocabulary words for chapter three
PROCEDURE:
1.
Introduce types of questions that can be asked. Present
transparency listing the four types:
Type 1: Answer is RIGHT THERE in the text
Type 2: Answer is a SEARCH and FIND activity in the book
Type 3: Answer is found by YOU AND THE TEXT
Type 4: Answer is found ON YOUR OWN
In chapter two Oogruk told Russell about the old songs. Re-read
that portion on page 28. Explain how each of these question types
can be asked about Oogruk and the songs. Give examples of each type
of question.
Type 1: What page is Russell's first song on?
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DOGSONG Lesson 4 continued.
Type 2:
Type 3:
changed
Type 4:

List the animals Russell killed on the hunt.
Would Russell have thought of this song if he had not
the way he was living.
How do you feel about hunting?

2.

Pass out vocabulary words and matching terms for chapter three,
teacher or volunteer reads words.

3.

Read chapter three aloud to students.

4.

Same as Lesson 2 numbers 1-3 for chapter three.

5.

Students complete vocbulary matching. Discuss answers as a large
group .

6.

Assign homework. Students will write sentences for vocabulary
words from chapter three.

8
~

Lesson 5 Chapter 4
Strategies: Massed Practice
Novelty
Mental Imagery
Involve All Students
OBJECTIVES:
Students will
three.
Students will
clothing from
Students will
three.

orally review vocabulary words for chapters one through
examine, try on, and identify materials used to make
Burke Museum Arctic Educational Kit.
complete What We Learned section of wall chart for chapter

MATERIALS:
Wall Chart
List of vocabulary words for chapeters one through three
Burke Museum Arctic Educational Kit #1
Dark blue or black paper
Colored pencils
PROCEDURE:
1.

Same as 1-3 lesson two.

2.

Ask students to volunteer to read or tell about one of the words
from the vocabulary list. Continue until most words are reviewed.
Encourage all students to participate.

3.

Share clothing items from Arctic Educational Kit. Ask students to
name each, and tell what the item is made out of. Invite students up
to model each item.

4.

Pass out vocabulary words for chapters one through three ask each
student to read three words and tell something about it or use it in a
sentence.
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Lesson 6

Chapter 5

SUMMARY: Russell knows he has moved away from the life in his village
to reach something he feels is more important. Oogruk has Russell take
him out on the sea ice and leave him because it time for him to leave (die).
He also tells Russell that he must not go home: he must run long and find
himself. Russel starts his run and part of a song comes to him.
Strategies: Semantic Mapping
Basic Needs
Involving All Students
Positive Transfer
OBJECTIVES:
Students will state what they learned about the Eskimo way of life from
chapter five.
Students will match vocabulary words for chapter four and five with
synonyms, terms, and definitions given.
Students will answer discussion questions and share feelings regarding
customs presented in the book.
Students will independently write sentence for vocabulary words for
chapters four and five.
MATERIALS:
Wall Chart
Vocabulary words for chapter four and five.
Question-Answer Relationship transparency (Appendix C-7)
PROCEDURE:
1.

Read chapter five aloud to students.

2.

Teacher or student volunteer reads chapter vocabulary words for
chapters four and five. Students will match vocabulary words with
synonyms, terms and definitions given. Discuss answers as a large
group.
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DOGSONG Lesson 6 continued.
3.

Same as 1-3 in Lesson 2 for chapter five.

4.

Ask students what customs are. Discuss the last custom that
Oogruk observed. Let all students voice an opinion. Ask if we have
any customs that are hard to observe.

5.

Tell students they will be answering discussion questions about
different customs. Lead review of all customs listed on Wall Chart,
by asking what is the next custom. Do we have any that can
compare? Where might these have come from, how and why have
they evolved to the modern way Eskimos live. If you could make up a
custom what would it be.

6.

If time allows discuss how customs in any social system evolve,
such as families, schools or gangs?

7.

Homework: Students will write sentences for vocabulary words for
chapters four and five.
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Lesson 7
Chapter 6
Summary: Russell heads north. Oogruk had said the land would give
everything he needed. Russell saw great beauty in the land. He soon knew
that there, without the dogs, he would die. He had to keep them alive. He
hunted and made a "home" in the snow using the sled for one wall and skins
from his kill for the other walls.
Strategies: Story Mapping
Student Involvement
OBJECTIVES:
Students will brainstorm essential components of a story.
Students will, from a familiar fairytale, name all essential elements.
Students will complete form by listing all essential elements of a story
as itemized.
Students will independently complete matching exercise and write
sentences for the vocabulary words for chapter six and seven .
MATERIALS:
Story Map Outline transparency (Appendix C-3)
Story Map Outline work sheet (Appendix C-3)
Vocabulary words for chapter six and seven
PROCEDURE:
1.

Present story mapping to class. Using overhead record responses of
students when you ask them what the parts, or components of a
story are. Discuss a familiar fairy tale, have students tell you what
each component is in the fairy tale and ask if they left anything out
to get at important components they may have overlooked.

2.

Pass out form listing essential elements of a story. Ask students to
fill in as much as they can while you read chapter six. Tell
students they will have time after the reading to complete the form.

3.

Read chapter six aloud to students.
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Lesson 7 continued.

4.

Give students time to complete the Story Map Outline.

5.

Go over form, discuss answers and any discrepancies there may be.

6.

Homework: Students will complete matching and write sentences for
the vocabulary words for chapters six and seven.
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Lesson 8 Chapter 7
Summary: Russell dreamed of a man who was with a woman and two
children. The man hunted and killed a woolly mammoth with a lance. The
man sang a song of the hunt. Russell felt the song was his too.
Strategies: Distributed Practice
Learning Log
Frequent and Specific Feedback
Student Involvement
OBJECTIVES:
Students will demonstrate knowledge of vocabulary words by completing a
matching exercise.
Students will write an entry in their journal after introduction on
learning logs.
Students will use question answer relationship chart to identify type of
questions asked in discussion of chapter seven.
MATERIALS:
Vocabulary matching worksheet for chapter six and seven
Journals
Transparency with directions for Learning Log (journal) writing
Question answer relationship transparency
PROCEDURE:
1.

Ask students to choose a partner to work with to complete
vocabulary matching worksheet for chapters six and seven.

2.

Introduce the Learning Log as a tool to record information they are
learning. The students will use the logs to write summaries of the
reading, to write questions they have about the reading, and/or
reactions they have to the reading. Explain that it is a good way to
organize thoughts. Tell students you will read, comment and return
journals tomorrow.
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Lesson 8 continued.

3.

Tell students that today they will read about a dream Russell had.
State that after the reading students will first, write a summary of
the chapter and then answer discussion questions on the chapter.

4.

Read chapter seven aloud to students.

5.

Questions: Who was in the dream? Was it like your dreams? What
does it mean? Read each question and have a volunteer state what
type of question each is.

6.

Pass out journals and give students five to seven minutes to write
summary. Show transparency listing expected student writing,
including a summary, questions that arose during the reading, and a
reaction to the dream. Collect and respond by next class.

cmocm
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Lesson 9 Chapter 8
Summary: Russell felt he and the dogs had changed. He wondered where
he was going and if the dogs knew what even his mind didn't yet tell him.
He made camp and found and old stone lamp half buried.
Strategies: Story Mapping
Mental Imagery
Frequent and Specific Feedback
Novelty
Student Involvement
OBJECTIVES:
Students will use a story map outline to write essential components of
the chapter.
Students will, using mental imagery, draw a stone lamp.
Students will compare their drawing to a real stone lamp and determine if
their would function.
Students will independently write sentences using vocabulary words for
chapters six and seven.
MATERIALS:
Story Map Chart (Appendix C-2)
Drawing paper
Burke Museum Arctic Education Kit #1
PROCEDURE:
1.

Pass out Story Map outline, have a student read essential
components listed. Instruct students to complete the form as you
read the chapter.

2.

Read chapter eight.

3.

Ask students to share their answers as you record them on an
overhead form like their's. Collect papers, check and return the
next day.
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Dogsong Lesson 9 continued.
4.

Re-read page 105, paragraphs 2-5. Ask students to close their eyes
while you read and get a mental picture of the stone lamp in their
mind.

5.

Pass out drawing paper and ask students to draw the stone lamp they
had pictured in their mind.

6.

Show students the stone lamp from the Eskimo Educational Kit.
Discuss the differences of the real stone lamp and their drawings.
Would their lamp be functional? Why or why not?

7.

Homework: students will write sentences for vocabulary words in
chapters six and seven.
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Lesson 10 Chapter 9
Summary: Russell dreamed of the man again. He was in a village far from
his own. He told his story through a dance. The village celebrated. He
stayed several days.
Strategies: Learning Log
Question-Answer Relationships
Distributed Practice
Frequent and Specific Feedback
OBJECTIVES:
Students will write a summary of chapter nine after the teacher reads.
Students will determine type of question asked and answer questions for
the chapter.
MATERIALS:
Learning Logs - Journals
Question Answer Realationship work sheet(Appendix C-7)
Overhead with the following questions listed:
Where was the man in Russell's dream?
What did the village in the dream remind Russell of?
Why do you think Russell thought the man in the dream was him?
Have you ever dreamed about yourself as a grownup?
PROCEDURE:
1.

Tell students they will be writing a summary for chapter nine.

2.

Read chapter nine aloud to students.

3.

Pass out question worksheets and instruct students to, using the
overhead, decide which question type each is. Discuss. Ask students
to think of and share questions of different types.

4.

Pass out journals and give students five to seven minutes to write
a chapter summary. Promptly read, respond and return journals.
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Lesson 11 Chapter 1O
Summary: Russell slept through a storm. He and his dogs headed north.
Russell remembered Oogruk had said, "Life is a journey - it is the journey
that is important not the destination". Russell felt that the dogs were his
now by the way they obeyed him instantly. Russell saw snowmachine
tracks and followed them for days without making camp. With no sleep
Russell had a dream ...
Strategies: Story Mapping
Frequent and Specific Feedback
Student Involvement
OBJECTIVES:
Students will complete the Story Map on character analysis.
Students will independently write sentences for vocabulary words for
chapters eight through ten.
MATERIALS:

•

Story Map Character Analysis (Appendix C-4)
Vocabulary words for chapters eight through ten
PROCEDURE:
1.

Pass out Story Map on character analysis and tell students they will
be completing the outline as you read chapter ten to them.

2.

Read chapter ten aloud to students.

3.

Allow a few minutes for students to complete and check over their
story map. Discuss essential components of the story. Collect,
check and return the next session.

4.

Ask students to pick a partner with whom they will complete the
vocabulary word matching. If there is an uneven number of
students, volunteer to be a partner of the student who is least likely
to be chosen .
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Lesson 11 continued .

Homework: Students will write sentences for vocabulary words
for chapters eight through ten.
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Lesson 12 Chapter 11
Summary: The dream came while Russell was running the dogs. The man
was trying desperately to get home but because of a storm he was delayed
for days. In the dream the woman was trying to keep her children alive
but had no more food. They had eaten everything, their mukluks, mittens,
everything but the skins of the shelter and the little oil left for the lamp.
Strategies: Learning Logs
Novelty
Distributed Practice
Student Involvement
Frequent and Specific Feedback
OBJECTIVES:
Students will write a summary, one question for each of the four question
types and a reaction to chapter eleven.
Students will randomly read vocabulary words.
MATERIALS:
Journals - Learning Logs
Learning Log - Journal Writing transparency (Appendix C-8)
Flashcards of vocabulary words
PROCEDURE:
1.

Read chapter eleven aloud to students.

2.

Pass out journals. Show transparency for Learning Log.
students five to seven minutes to complete writing.

3.

Before collecting journals ask students to respond to the following
question in writing. What did the author mean when he said, "The
mother sits fingering the strangulation cord." Ask what type of
question this is before students start writing. Collect, read,
respond, and return the next session.

Give
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Lesson 12 continued.

Play Around the World using vocabulary flash cards.
Explain the rule that after three consecutive correct answers the
student sits down to give others a chance.
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Lesson 13 Chapter 12
Summary: On his run Russell found an abandoned snowmachine. He
followed the tracks leading away to nowhere. In a storm he forced the
dogs to go on until they stopped and refused to go on. In the snow he found
a young woman who was near death. She was pregnant. Russell made a
shelter, warmed it with the oil lamp and he "brought her back".
Strategies: Story Map
Question-Answer Relationships
Distributed Practice
Student Involvement
OBJECTIVES:
Students will complete Story Map Character Comparison work sheet.
Students will discuss answers and question types for questions asked
about chapter twelve.
Students will orally read vocabulary words presented on flashcards.
MATERIALS:
Story Map Character Comparison work sheet( Appendix C-6)
Question-Answer Realationship transparency (Appendix C-7).
Flashcards for vocabulary words
PROCEDURE:
1.

Instruct students that they will complete a Story Map Character
Comparison. Ask students to compare Russell and Oogruk.

2.

Give students a few minutes to complete Story Maps.
discussion of the students' responses.

3.

Read chapter twelve aloud to students.

4.

Ask students to respond to the following questions and to state
what type of question each is.
a) The book said, "They are not of the land. They cannot run on fat

Lead a
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and meat." What did this refer to? What type of question is this?
b) Re-read page 133, paragraph 2-6. Why do you think the dogs
stopped? Question type?
c) Who did you think was on the snowmachine? Question type?
d) What does the author mean when he says? (re-read page 133,
paragraphs 2-4). Question type?
5.

Play Around the World with vocabulary flashcards, follow rule that
when any students wins three trials he or she must sit down.
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Lesson 14 Chapter 13
Summary: The girl slept. Russell slept. He dreamed the man had been
stopped by a fierce storm for many days. But there were only two bones
left where their shelter had been. Russell saw a lamp the wolves had
carried off and left under an overhanging ledge. He awoke and knew it was
the lamp that he had found and that the girl was the woman in the dream.
Strategies: Learning Log
Distributed Practice
Student Involvement
Frequent and Specific Response
OBJECTIVES:
Students will write Learning Logs-Journals entry summarizing chapter
thirteen, write one question for each question type, and will response to
the reading.
Students will orally read vocabulary words randomly presented.
Students will independent write sentences for vocabulary words for
chapters twelve and thirteen.
MATERIALS:
Learning Log - Journal Writing transparency (Appendix C-8)
Journals - Learning Logs
Vocabulary words for chapter twelve and thirteen
Vocabulary Flashcards
PROCEDURE:
1.

Read chapter thirteen aloud to students.

2.

Pass out journals. Students have five to seven minutes to complete
a summary for the chapter, and ask any questions they have. Have
students respond to the following: How could it be that Russell knew
in his center that it was the same all lanp and that it was all there
was left of what had been ... "and she was the same woman as the
woman in the dream." Collect, respond and return the next day.

26

Dogsong

Lesson 14 continued.

3.

Play Around the World with vocabulary flashcards. If a students has
won three times in a row have him/her sit down to allow others a
chance to play.

4.

Homework: Students will write sentences for vocabualary words for
chapters twelve and thirteen.
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Lesson 15 Chapter 14
Summary: In Russell's thoughts the dream and his life run folded back and
forth over each other. Nancy told him how she had run away from her
village shamed by her pregnancy because she was not married. She asked
why Russell was so far away from his home with a dog sled. He decided
not to tell her his song before it was finished. They traveled north
together for ten days without hunting. Russell leaves Nancy to find food.
He killed a polar bear with a lance in a great struggle. While he was gone
Nancy's baby had been born dead. She is sick and Russell decided to take
her to the nearest village for medical care.
Strategies: Question-Answer Relationship
Distributed Practice
OBJECTIVES:
Students will answer questions for chapter read.
Students will state type of question each is.
Students will complete matching for vocabulary words for chapter ten and
fourteen.
MATERIALS:
Question-Answer Relationship transparency (Appendix C-7)
Story Map Important Idea of Plot transparency (Appendix C-5)
Vocabulary words for chapter ten through fourteen
PROCEDURE:
1.

Read chapter fourteen aloud to students. Tell them after the reading
they will be asked questions orally about it.

2.

Ask the following question and have students state the type of
question it is before answering each:
a) How was Russell different at the end of the story than he was at
the beginning. Type of question?
b) Why wouldn't Russell tell Nancy about his life. Type of question?
c) What does the author mean by the statement (page 150-151)

" ... and these things happened when Russell's life folded into the
dream and the dream folded back into his life: They past their
food .... " Type of question?
d) How did Russell kill the bear? Type of question?
e) According to the Eskimo belief why didn't the bear just run
away? Type of question?
f) What do you think the rest of Russell's life will be like? Type of
question?
3.

Students will work with a partner to match vocabulary words for
chapters ten through and fourteen with synonyms, terms, and
definitions given.

cmgw

29

Lesson 16 "Dogsong"
Strategies: Learning Log
Novelty
Student Involvement
Frequent and Specific Feedback
OBJECTIVES:
Students will read or recite one stanza of "Dogsong" (Appendix D) .
Students will write their critique of the book.
MATERIALS:

Printed stanzas of "Dogsong"
Journals (Learning Logs)
PROCEDURE:
1.

Read "Dogsong" aloud to students.

2.

Pass out stanzas of "Dogsong" to each student, include
stanzas on page 50 and 87.

3.

Instruct student to choose a partner to work with. Tell students
to read their stanza silently, then read it aloud to their partner.

4.

Ask students to read or recite stanzas in order.

5.

Pass out journals and ask students to write their reaction to the
book. Instruct them to include: 1) what they learned from the book,
2) if they liked the book, why or why not and, 3) if they would
recommend it to a friend. Invite students to share their ideas. Read,
respond and return by the next class session.

Chapter 5
Summary, Discussion and Recommendations

Teachers strive to teach students to become readers who can
independently comprehend and respond to material they have read. This
project provided a unit of study ,designed for use with a novel read aloud
by the teacher to increase comprehension, motivation and response. The
students were in the Reading Skills Program for seventh and eighth grade
students with reading delays of two to four years. The study unit
consisted of sixteen lessons.

The lessons included one or more of May's

(1994) principles of motivation:
1 . care for children's basic needs
2.

teach to the appropriate level of difficulty

3.

provide frequent and specific feedback

4.

use novelty in the learning experience

5.

teach and learn to mastery

6.

provide massed practice followed by distributed practice

7. get every one involved in each step along the way
8.

help positive transfer occur

In addition at least one strategy to increase comprehension was
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stressed in each lesson:
1.

vocabulary/semantic mapping

2.

story mapping

3.

mental/visual imagery

4.

question/answer relationships

5.

learning logs
Discussion

All students were attentive for each read aloud session. They
provided feedback about the story and appeared interested in hearing each
new chapter to find out what would happen next in the book.
All students were enthusiastic and became involved in every oral
portion of each lesson and discussion throughout the unit. As each
strategy was introduced or was reviewed to improve comprehension,
students were attentive and eager to participate by orally contributing
ideas or asking questions for clarification. Students readily offered ideas
for the introductory ESKIMO semantic map (Appendix C) and were quick to
add to the "What We Learned" portion of the wall chart. When introduced to
story maps, students readily identified setting and characters in group
discussion, but, as a group needed some initial help in identifying goals or
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problems and attempts to reach solutions and final resolutions.
When presented with the question answer relationship strategy
students were able to categorize questions into the right there, think and
search and on your own with two or three practice sessions. The fourth
type of question, the author and you, was much more difficult for students
to identify. It was much harder for the students to think of examples of
questions representative of the various question types beyond the, right
there and think and search. Even with repeated examples and guided
practice three of thestudents had only occasional success in giving
examples of the you and the author and on your own types of questions.
Students' written responses to lessons in this unit were much more
varied in quality than oral responses during discussions. The vast majority
completed lessons with interest and enthusiasm requesting clarification
and assistance as needed.

Most students experienced moderate to good

success in written portions of lessons. One student did not complete the
written portion of any of the lessons without additional time and
attention from the teacher. This student required further direction to
focus on assignments and needed encouragement at each step along the
way. His participation did improve by the end of the unit to the point
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where he was completing portions of lessons independently.
It was interesting to note that this student does read for pleasure
and he did participate on a par with all other students when the required
response was oral. The arduous task of organizing thoughts and getting
them down on paper was too much for him to attempt independently.

The

written responses given by this student were not significantly different
from those that have been noted in each of his other classes.
All students maintained interest in the book read, demonstrated
growth in responding to and using strategies to comprehend readings; but,
participated most competently when their responses could be given
verbally in group discussion.
Recommendations
The following recommendations are made to teachers using this or a
similar literature unit.
1)

Currently publishers are producing teaching aids for use with

children's literature. Be wary of the content and objectives of lessons
suggested. Make sure what you ask students to do will be useful to
increase their comprehension and or response to literature.
2.)

As a next step in this literature program each student is assisted

in
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selecting a book at his or her independent reading level to read silently,
approximately 15 minutes per day

during class time. Helping students

select the right book does take time but is worthwhile because matching a
student with a book that he or she is genuinely interested in and that is
written at the student's independent reading level

helps to motivate and

facilitates applying the learning strategies.
3)

Allow students to drop a book if he or she is not able to be

enthusiastic about reading it.
4)

Provide support for students' independent silent reading through

frequent discussions. Confer individually with students on a rotating
basis. This is done in addition to assignments using strategies learned in
the

Dogsong unit.
5)

Provide opportunities other than written assignments that allow

students to demonstrate their competence of using strategies learned in
the unit presented.
6)

Encourage students to critique books they have read for the

class as they complete each novel throughout the year.
7)

Read and share your critique of each book you read that would be

of interest to your students.
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8)

Start a literary group after school for students. Make it a place

where students of all abilities and interests can come. Allow students to
choose books to be read, and decide what aspects of the books should be
discussed.
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READING SURVEY
AGE - - BOY - - -

GRADE - - DATE - - - - - -

GIRL - -

Write
Write
Write

1 next to your favorite subject for a book.
2 next to your second favorite subject for a book.
3 next to your third favorite subject for a book.
Humor
Love stories
Horror
Mystery
Fantasy
Adventure
Real-life novels
Science fiction
Animals
Sports
Other

What is your favorite book?
Who is your favorite author?
(Appendix A)
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Name
Vocabulary Words Chapter 1
Write the letter for the synonym or definition that matches each word .
1.
Outside

2.
3.

food cache
--

felt-duffel slippers

4.

ulu

5.

snowmachines

6.

caribou

7.

"songs"

8.

rubber snow packs

9.

umiak

Term/Synonym or definition:
a. inside foot wear
b.

water proof boots

c.

snowmobile

d.

a verse written to tell of a person's life

e. boat
f.

a place to store provisions

g. a deer
h.

unfamiliar places

i.

knife
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Name
Vocabulary Words Chapter 2
Write the letter for the definition, term or synonym that matches each
word.

1.

harpoon

2.

lance
green tanned

3.

breech-cloth

4.
5.

opaque

6.

chaa

7.

muktuk

8.

tallow

9.

laminate
sinew

10.

Term/Synonym or definition:
a. unite layers
b. a tendon
C.

fat

d.

whale blubber fermented in rancid seal oil

e. nasal sound
f.

cloth to cover the loins
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)

Vocabulary

Words Chapter 2 continued.

g. long wooden shaft with a sharp head
h. spear like weapon with a barbed head used to hunt whales
i.

process of curing leather

j.

impervious to the passage of light
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Name
Vocabulary Words Chapter 3
Write the letter for the term, definition, or synonym that matches each
word.
Chapter 3
1.

ptarmigan

2.

mukluks

3.

harness

4.

carcess

5.

gee-haw

6.

prey response

7.

scanning

8. __ fidgeting
9.

lunges

10.

heaves

Term/Synonym or definition:
a. command to turn
b. boots
c.

small white bird

d. urge to hunt
e. dead body of an animal
f.

gear worn to attach an animal to a vehicle
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Vocabulary words

Chapter 3 continued.

g.

move restlessly

h.

look over quickly

i.

rises and moves with great force

j.

to move forward suddenly
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Name
Vocabulary Words Chapter 4 and 5
Write the letter of the term or synonym that matches each word.
1.

sea ice

2.

lead

3.

wraiths

4.

light meat

5.

heavy meat

Term/Synonym or definition:
a.

fowl or meat from birds

b. caribou or seal meat
c.

a stretch of water

d.

frozen salt water

e. ghosts
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Name
Vocabulary Word Chapter 6 and Chapter 7
Write the letter for the term or synonym that matches each word.
Out

1.

2.

northern lights

3.

woolly mammoth

4.

marrow

5.

stone-lamp

6.

hasten

7.

quiver

8.

audible

9.

gully

10.

stride

11.

texture

Term/Synonym or definition :
a. heard
b. ditch or canal
C.

vigorous steps

d. surface appearance
e. arrow holder
f.

material inside bone cavity
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Vocabulary Words Chapter 6 and 7 continued.
g. hurry
h.

prehistoric animal

i.

the far north

j.

auror borealis

k.

provides heat and light
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Name
Vocabulary Words Chapter 8, 9 and 1O.
Write the letter of the synonym or term to match the word.
1. - - penetrate

2.

rhythm

3.

kayak

4.

walrus

5.

ravenous

6.

mourning

7.

fierce

8.

destination

9.

hallucinate

Term/synonym or definition:
a. to see things that are not real
b. the place you are going
c.

ferocious

d.

starving

e.

expression of grief

f.

to enter or permeate

g.

a regular pattern

h. boat

i.

large marine mammal with tusks
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Name
Vocabulary Words Chapter 11, 12, 13, and 14.
Write the letter for the term/synonym for each vocabulary word .
1.
strangulation
2.

incline

3.

submission

4.

partial

5.

anorak

6.

haunches

7.

agony
impertinent

8.

vicious

9.
10.

pummeling

11.

Back

Terms/Synonyms
a. the act of cutting off air
b.
C.

civilization/life as before
savagely aggressive

d. beating
e. coat or parka
f.

slant

g.

not total
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Vocabulary Words Chapters 11-14 continued.
h.

insolent, of bad taste or manners

i.

hips, buttock and upper thighs

j.

intense suffering

k. the act of giving up

)
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ESKIMO

Transparency 1
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Story Map
Setting

Time:
Place:
Characters
1.

2.
3.

Action

Problem or Goal:

Attempts to reach goal:

Resolution:

)

Transparency/ Work Sheet 3
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Story Chart
Problem:
Attempt #1 to solve problem:
Outcome:
Attempt #2 to solve problem:
Outcome:
Resolution:

Transparency /Work Sheet 2
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Character Analysis
_ _ __ _ __ _ is an important character

.
1n our story.

_ _ _ _ _ is important because
Once, he/she
Another time.
I think that

.

IS

(character's name)
because

(character's trait)

- -- - -- - - - - - - -- - - •

Transparency /Work Sheet 4
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Important idea of plot
In this story the problem starts when
After that,

Next,
Then,
The problem is
finally solved when
The story ends

Transparency /Work Sheet 5
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Character comparison
and

are two

characters in our story.
(character's name)

.

while

IS

(trait)
IS

(other character)

(trait)

For instance,

tries to _ _ __

and
------

tries to
learns a lesson when - - - - -

Transparency /Work Sheet 6
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Relationship among four types
of question-answer relationships

In the Book

Right there

Single
sentence

In My Head

Author and You
Think and Search
On Your Own
{Putt Ing it Together}

Two
sentences
related by
pronoun

Explanation

Transparency /Work Sheet 7

Compare/
contrast

Cause/
effect

List/
example
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LEARNING LOG - JOURNAL WRITING

Today complete STEP(s)
1. Write a summary of the portion of the book you
heard.
2. Write your response to what you heard.
3. Write one question for each of the four questionanswer relationships.
1. Right there
2. Think and search
3. Author and you
4. On your own

Transparency /Work Sheet 8
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DCX3SONG1

Out before me they go
taking me home.
Out before me they go
I am the dogs.

DCX3SONG2

They brought the deer down,
They helped the dogs to bring us meat.
My arrows are true.

DCX3SONG3

Come, see my dogs.
Out before me
they go,
in the long line to the sea.
Out they go.

Come, see my dogs.
They carry me
into all things, all things I will be:
all things that will come to me
will come to my dogs.
I stand on the earth and I sing.
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Come, see my dogs.
Out before me they go.
Out before me they curve
in the long line
before me
they go, I go, we go. They are me.

\

'

I

)

